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fenaive because in the last full year of Mor
ris' power as the Pentagon procurement boss,
Litton's contracts Jumped from '180 mUllon
in 1967 to $466 mullon In 1968-a mammoth
250 per cent."

Proxmlre accused the firm of "buying in
fluence with the Pentagon and plenty of It."

Proxmlre summed up the Morris appoint
ment to Litton as "a payoff for the huge
Pentagon business shifted to Litton in 1968
and as assurance of inunense future inlluence
for Litton."

"Here is a conllict of Interest at Its most
vivid and conspicuous," ProxmIre sald. He
noted that Morris will have "powerful asso
ciations ... with Virtually every Pentagon
Official who will be deallng with LI tton:'

"For years, no one has been more Inte
grally and powerfully Involved with every
Pentagon decision on the annual $43 billion
m111tary procurement than Morris."

He was responsible. Proxmlre said, for "hir
ing or appointing, for training and direct
Ing-and even promoting many of those with
Whom he w1ll be dealhig with at all levels."

Proxmlre noted that almost 90 per cent of
defense contracting is not competitive bid
ding but by some form of negotiation.

"Whether Litton or some other firm gets a
particular contract," he said, "will be deter
mined very largely by the SUbjectIve attitude
at Pentagon 01l1clals toward Litton 01l1cials."

The Senator said he Is exploring the possl
blllties of some sort of legislation "to prevent
this kind of massive Infiuence-buylng in the
future."

ORDER FOR ADJOURNMENT UNTIL
11 A.M. TOMORROW-ORDER SUB
SEQUENTLY RESCINDED
Mr. MANSFIELD. Mr. President, I ask

unanimous consent that when the Sen
ate completes its business today, it stand
in adjournment until 11 o'clock tomorrow
morning.

The PRESIDING OFFICER. Without
objection, it is so ordered.

(Subsequently. tlUs order was re
scinded, and the Senate ordered that. on
the completion of its business today, it
stand in adjournment until Thursday,
May 8. 1969, at 12 o'clock noon.)

LEGISLATIVE PROGRAM
Mr. MANSFIELD. Mr. President, for

the information of the senate. and this
has been cleared by the joint leadership
With the interested parties. it is antici
pated that we will take up the Cranston
resolution dealing with the Job Corps at
the close of morning business tomorrow.

S. 2060-INTRODUCTION OF THE
HEADSTART CHILD DEVELOP
MENT ACT OF 1969
Mr. MONDALE. Mr. President, today,

I am introducing for myself and Sena
tors CRANSTON. DODD, EAGLETON, HARRIS,
HART. HARTKE. HOLLINGS, HUGHES. INOUYE.
KENNEDY. MAGNUSON. MANSFIELD, MCGEE.
MCGoVERN, Moss, MUSKIE. NELSON, PELL.
P.ANDOLPH, WILLIAMS of New Jersey. YAR
BOROUGH, and YOUNG of Ohio, a bill en
titled "The Headstart Child Develop
ment Act of 1959," This measure, amend
ing the Economic Opportunity Act of
1964, would greatly strengthen and ex
pand programs in early childhood de
velopment. It would offer preschool chil
dren from poverty areas needed health

care, nutritional aid. educational ll.'lSist
ance, and social services. It would attack
the conditions of poverty that can cripple
a child's intellect for life. It seeks, in
short, to help impoverished children
reach their full potential.

EARLY CHILDHOOD NIDma

The need to focus more antipoverty
resources on early clUldhod efforts is
compelling. There are at present about 6
million disadvantaged children under
age 6. Most of them are growing up with
out adequate nutrition and health care,
and v.ithout the active mental and intel
lectual stimulation that is necessary dur
ing these early years.

As a result, many of these children are
very depressed, withdrawn, and listless.
Child development specialists who have
worked with some of the children report
that in the beginning it is difIlcult to get
them to smile or show interest in any
thing around them. Young children in
many of these homes are considered
well-behaved if they sit quietly in a cor
ner during the day, instead of talking.
playing, and exploring. The frequent
moving and use of many different baby
sitters makes some of the clUldren con
fused, insecure, and, in extreme cases,
results in emotional disturbances and
hyperactivity-"being almost impossible
to control." There are often no books or
even magazines in most of the homes
in fact, not even a clock or radio-and
what few toyS there are usually have no
educational value for the child.

Yet the critical effect of the first years
of life has been well documented. We
know that the beginning years of life are
the most important for a child's intellec
tual growth, and for his social, emo
tional, physical, and motivational devel
opment. We know, for example, that
about 50 percent of an individual's intel
lectual developm::mt takes place between
conception and age 4, another 30 percent
between ages 4 and 8. and only about
20 percent between ages 8 and 17. These
early years are the formative years-they
are the years in which permanent foun
dations are laid for a child's feelings of
self-worth, his sense of self-respect. his
motivation, his initiative, and his ability
to iearn and achieve.

We know, moreover, that a child's in
telligence Is not fixed, once and for all.
at birth. We have learned, instead, that
a child's intelligence is shaped by lUs eX
periences, and that his mental develop
ment is heavily determined by the con
ditions and the environment he encount
ers in the first few years of life.

Dr. Joseph :M:cVlcker, a leading expert
in the field of early childhood develop..
ment, has estimated. for example, that
proper environmental stimulation in
early childhood may increase a child's
IQ by as much as 30 points.

We know, in addition, that children are
most eager and often most able to learn
during their early childhood years. As
Dr. Benjamin Bloom conCluded in "sta
bility and Change in Human Character
istics":

As times goes on ... more and more pow
erful changes are required to produce a given
amount of change In a child's Intelligence.
... and the emotional cost it exacts Is In

creasingly severe.

To a very great extent,B'chlld's ex
periences at the beginning;are critical
determinants of his entire future life.'

Fortunately, most American' chUdren.
have the benefit of a stimulating, secure
environment in their early years.. Most
of them receive the physical and mental
nourishment that is necessary for full de
velopment. Thus, the child from an edu
cated family who enters school at the age
of 6, even if his parents have made no
conscious effort to teach him. has behind
him a full and complex learning history.
Because his environment has been rich
and interesting, and because he has been
helped to understand it by someone who
knows how important that help is. the
privileged 6-year-old is able to recognize
and understand what he sees. He knows
about space and time. so he can find ob
jects and events and understand his re
lationship to them. He knows what it is to
be taught, and he knows that he will
learn something interesting if he pays
attention. He can talk comfortably with
adults and can learn from these conver
sations. He can use examples as a. way of
learnlng new ideas and can ask questions
to gather new information.

The variety of skilis this well-endowed
6-year-old brings to school with him are
impressive. Yet the child was born with
none of these specific abilities. He has
learned them all from interactions with
his environment. In short, his "cognitive
development" is already well advanced.
He also, as a rule, has had his medical
and dental needs attended to. And he has
never truly been hungry or undernour
ished.

Unfortunately. most of the 6 million
poor children under age 6 arrive at school
without these same advantages and as
sets. Many of them may have suffered ir
reparable damage in their early years.
Many have not had the benefit of ade
quate physical and mental nourishment.
Many have not received sufficient nutri
tion, health care, and intellectual stimu
lation. Many of them, as a result. appear
listless and apathetic at early ages-in
stark contrast to the curiosity-filled ac
tive youngster from the average middle
class home.

Research reveals quite clearly the cost
ly and lasting effects of deprivation in
these early years. It reveals, for example,
that as early as 18 months of age, dis
advantaged children start falling behind
middle-class children in tests of lan
guage development, and general intel11
gence. It reveals. furthermore, that this
intellectual gap between poor and non
poor children that appears::;o early in
life tends to grow larger over time.

The follOWing passage from the recent
WestinghDuse Learning Corp.' study of
Headstart summarizes the tragic con
clusions of research in early clUldhood
deprivation:

One theme Which emerges with great
clarity from all the related literature and
research Is that there exist slgnlflcant and
substantial differences between so-called
lower class and middle class children.. It 18
universally reported that the former typically
enter school much below th~ level attained
by the latter, on the average, and that
schooling furthermore operates to increase
these differences, so that the chlldren of the
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poorsutrer a_ "cumulative deficit" as they
progress through school. Consequently, they
drop out at: school in large numbers, t:ail to
develop saleable vocational competence, and
thus continue the cycle at: poverty through
out their own Uves and throughout the Uves
of their own chlIdren, in turn.

In addition, many poor children
Mexican Americans, Indians Eskimos
Puerto Ricans, and member~ of othe~
minority groups,-grow up learning Eng
lish as a second language, or not at all.
Besides being burdened with possible nu
tritional and fntellectual deprivation in
their early years, many of them are con
fronted with an alien language and an
alien culture when they begin school. The
special bilingual and bicultural needs of
these children must be dealt with before
age 6, and the bill I am introducing to
day assures that a reasonable proportion
of funds for child development programs
will be available for projects serving
children with these special language
needs. For the first time, explicit statu
tOry provIsion is made for children whose
dialect or vernacular creates problems
for communicating and learning.

NUTRITIONAL DEPRIVATION

Mr. President, I would like to under
score the role that inadequate nutrition
plays in perpetuating this cycle of pov
erty. As a member of the Select Senate
Committee on Nutriti<ln and Human
Needs, I have had an opportunity to hear
expert testimony about the tragic and
permanent effects of nutritional defi
ciency during pregnancy and the first few
years of life. Presently, there is no Gov
ernment program that deals adequately
with the critical nutrition needs of in
fants from the period before birth until
they reach school age. Pediatricians
have pleaded eloquently before the com
mittee for national recognition of the dis
aster-mental as well as physical
which befalls undernournished infants.
Besides the dangers of permanent phys
ical impairment and increased suscepti
bility to illness which malnutrition
brings during the preschool period a
child's capacity to learn can be seriotisly
and permanently damaged by under
nourishment.

Dr. Charles Lowe, chairman of the
Committee on Nutrition of the American
Academy of Pediatrics, testified before
the Nutrition Committee:

Severe malnutrition suffered during child
hood affects learning ablIlty, body growth,
rate of maturation, ultimate size, and if pro
longed, productivity throughout life.

Dr. Lowe stated further that:
"In etrect, the quaUty and quantity of nu

trition given during the first formative years
of Ufe may have the effect of programming
tile Individual for all the years of his Ufe.
Malnutrition during the last trimester of,
pregnancy and certainly during the first
months of Ufe may seriously compromise
uitlmate intellectual achievement:'

'Nhen I asked Dr. Lowe if Government
food and nutrition programs had to be
limited arbitrarily to only 6 years, which
period of a perron's life he would focus
these programs on, he answered, without
hesitation, the last 3 months of preg
nancy and the first 5% years of a child's
life,

Mr. President, the problems and the
P<ltentials I have been discussing are all
too familiar to most of us, We have
known for some time that deprived chil
dren start school at a disadvantage; that
most of them don't have the intellectual
and verbal skills that their middle-class
classmates developed at home. And we
have known in recent years the reasons
for this inequality, and the importance
of early childhood and preschool pro
grams.

HEADSTART

It was an understanding of this rela
tionship between early childhood depri
vation and the cycle of poverty that led
to the creation and development of proj
ect Headstart. It was the understanding
that most Government programs in edu
cation and nutrition stop at the shore
line of greatest need and greatest po
tential that inspired this preschool
effort. We realized that Government food
programs for famllles were inadequate
and often inaccessible and that educa
tion and school lunch~s starting at ages
5 or 6 were too little, too late. As a re
sult of this understanding, we began sev
eral years ago to provide early childhood
nutritional and intellectual nourishment
through Headstart programs.

From the beginning the overriding ob
jective of Headstart has been to give
poor young children the kind of founda
tion that makes it possible for them to
succeed in later life. Headstart was built
on the understanding that a child's de
velopment involved not only that child
but also his parents, other family mem~
bers, and the community.

Headstart represented a radically dif
ferent approach to working with poor
families and their children. It was not
simply an extension of nursery schools or
kindergartens; rather, it created "child
development centers." The choice was
more than semantic. It was intended to
convey a major difference in focus and
activities from the school situation.

These child development centers were
designed to provide educational nutri
tional, and health services for the chil
dren, social services for the family, and
parent activities.

Their objectives included improvement
of a preschool child's: medical, dental
and nutritional status; intellectual and
physical readiness for public school' feel
in.gs about himself and his relatio~hips
With other people; socialskilIs in relating
both to other children and to adults.

.These goals were ambitious, and we
stilI do not know precisely to what extent
they have been achieved. The evaluative
research of Headstart to date has been
limited, but the knowledge that has been
accumulated strongly suggests the need
to begin offering early childhood develop
ment experiences to children beginning
at ages 3 and under. -

The recently released study of Head
start by the \Yestinghouse Learning
Corp. makes this suggestion. The study
attempted to evaluate the long-range
effects of Headstart on attitudes and
academic achievement. It did not seek to
measure Headstart's immediate effects in
these areas. Neither did it try to deter
mine Headstart's medical, nutritional or

community effects. Despite these limita
tions, some .of its studY's findings offer
insights into the need for expanded early
childhood development programs.

In brief, the Westinghouse Learning
Corp. study concluded that when meas
ured for long term academic effects:
First, summer Headstart programs ap
peared to be generally ineffective; and
second, . full year Headstart programs
produced "small but statistically signifi
cant" improvements in children's learn
ing readiness.

While some observers have expressed
shock at these findings, I am not sur
prised. I wish very much that Headstart
graduates could have scored better on all
these tests, but it is unrealistic to expect
8 weeks of a Headstart program to help
poor preschool children catch up with
everything middle-class children learn
during their first 6 years of life.

As Richard Orton, the Director of
Headstart stated recently:

Headstart was never intended as a one-shot
inoculation that would save the child for
the rest of its Hfe.

Headstart has produced some notable
gains, but it was simply too little and too
late to save many poor children who may
have had their bodies and rninds ir
reparably diminished by nutritional and
intellectual deprivation in their early
years.

As a result of these findings, one of the
recommendations of the Westinghouse
study concerned "offering intervention
programs of longer duration, perhaps ex
pending downward toward infancy."
Specifically, the stUdy concluded that-

It Is the consensus of this staff of. this
project that any comprehensive compensa
tory Intervention program Is limited in its
effect if It cannot be part of the child's en
vironment for long periods of time. A test
of a program of intensive enrichment for
long periods of time has never reaily been
implemented. Such an Intervention program
might begin prenatally, with education and
medical help to the mother, followed by a
program of infant education for the first two
years, then by a two year Head Start pro
gram, and ultimately by a suitable kinder
garten and elementary grade school expe
rience, all articulated and operatinr; as part
of one system.

A similar recommendation for more
extensive child development efforts serv
ing younger children is made by the
author of another major evaluative re
view of project Headstart. The author
of this Ford Foundation financed study
of the Office of Economic Opportunity
is Sar L. Levitan, a George Washington
University scholar. Dr. Levitan, in his
soon to be published book entitled "The
Great Society's Poor Law," reached the
following conclusion about Headstart:

The Headstart experience has indicated
that we start public education too late, at
least for chlldren from poor families. By the
time they reach pUbllc school age, many
of these chlldren are already 'retarded' com
pared with chlldren raised in a more favor
able environment. There Is evidence that
these disadvantages can be overcome, or at
least minimized, by providing child develOp
ment progTams at age 3 and earlier ...

The failure of this program to leave lasting
results should not be surprising, since it Is
unrealistic to expect the debllitating effects
of .living In poverty for 4 or 5 years to be
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overcome by an eight-week summer project.
This suggests the need for universal nursery
and kindergarten, supplemented by nutri
tional and health programs, for all poor
chlldren."

Dr. Hunt reaches a similar conclusion
on the basis of his review of existing pro
grams and existing needs. In his soon to
be released book entitled the "Challenge
of Incompetence and Poverty," he writes
that:

The eVidence indicates qUite clearly that
compensatory education is remedial in nature
even when it is given to the disadvantaged
chlldren of the poor at 4 years of age.... it
is abundantly clear that compensatory edu
cation is expensive. Moreover, expensive as
it is, it may all too often be too little too late,
even at best, to overcome sufficiently the in
competence incUlcated in the first four years
of life, (and) to enable ... these children
of the . . . poor to . . . succeed in the pub
lic schools and to enjoy full participation in
in the mainstream of our highly technologi
cal culture.

We need measures to prevent Incompe
tence.

We need to develop a way to intervene in
the lives of families in poverty to enable the
parents to help their chlldren acqUire the
cognitive skills, motivational systems, and
values and standards of conduct reqUired,
first for success in school, and ultimately for
full participation in the mainstream of so
ciety.

Mr. President, I share the conclusion
that Headstart has made many signifi
cant contributions to the war against
poverty. It has brought badly needed nu
tritional, medical, and educational help
to poor children. It has stimulated par
ents and members of local communities
to take a more active part in shaping and
staffing public programs. It has offered
meaningful employment opportunities to
many disadvantaged adults and has dem
onstrated the potential of nonprofes
sional aides in these programs. It has
brought national attention to early child
hood efforts. Perhaps most importantly,
it has taught us that we need to offer
early childhOOd programs to children age
3 and below.

I believe the evidence is indisputable
that comprehensive early childhood pro
grams must be made available, on a vol
untary basis, to all impoverished families
with young childl·en. Our present failure
to do so is causing human misery, and
wasting human ability. We know that
we need to expand our investments in
early childhood development, and we
know, on the basis of some current ef
forts, how to develop these programs.

PARENT AND CHILD CENTERS

For example, there are a number of
parent and child centers operated by the
Office of Economic Opportunity which
show promise as models for early child
hood programs. Headstart in fiscal year
1969 set aside $5 million for the operation
of 36 pilot, experimental parent and child
centers. These child centers provide com
prehensive services, similar to those pro
vided under Headstart, for disadvantaged
families who have at least one child under
the age of 3. They also provide extensive
services for the parents, inclUding child
rearing, training, homemaking, and basic
education.

While the approach of the parent and

child centers is very similar to that of the
Headstart program, the focus of the
centers is on children under 3. They seek
to prevent deficits from developing,
rather than to remedy those found by the
time the children have reached the age
of 3.

One of these parent and child centers
has been established in Minneapolis, and
I understand that its initial experiences
are very encouraging.

INFANT EDUCATION RESEARCH PROJECT·

In addition to these parent and child
programs, there is other evidence of effec
tive early childhood efforts. An imagina
tive infant education research project for
children below age 3 conducted in the
District of Columbia has produced excit
ing results This outreach program was di
rected by Dr. Earl Schaefer of the Na
tional Institute of Mental Health. It sent
tutors into the homes of 30 young chil
dren from disadvantaged families to pro
vide intellectual and verbal stimulation.
A tutor worked with a child and often
with his mother 1 hour a day, 5 days a
week, from the time the child was 15
months until he was age 36 months.
Normally the tutor spent much of the
time just talking with the child, and
introducing puzzles and picture books to
him. By age 3 the children in this pro
gram had I.Q.'s averaging about 17 points
higher than a control group of children
who received no special intellectual and
verbal stimulation.

I had an opportunity to visit this proj
ect recently, and meet with Dr. Schaefer,
a couple of the tutors, and several of the
children and mothers who participated
in the program. The promising results
the project has achieved become even
more exciting and remarkable after a
visit such as this. Clearly, the bright, in
quisitive children I spoke to are far bet
ter prepared for school, and for life, than
their friends who did not receive this
special educational stimulation. They are
active, talkative, and interested in what
is going on around them.

The Office of Education designated the
infant education research project as an
exemplary program for the education of
disadvantaged children, and has pub
lished and circulated a report of the
project for other communities that may
wish to use it as a model. The report
contains the suggestion that early child
hood stimulation and "instruction might
begin as early as age 6 months, for opti
mum efficacy." I ask unanimous consent
that the entire report of this project ap
pear at the close of my remarks.

The PRESIDING OFFICER. Without
objection, it is so ordered.

(See exhibit U
EARLY TRAINING PROJECT

Mr. MONDALE. Mr. President, there
are other similarly successful early child
hood programs around the country that
can serve as models for the expanded
effort that is required. The "early train
ing project" directed by Rupert Klaus
and Susan Gray at George Peabody Col
lege for Teachers in Nashville, Tenn., is
a good example. This project established
a special summer school for poor chil
dren, and for their mothers. Home Visi
tors brought mothers to the school to

observe the program, to see how the
teachers worked with their ch11dren, and
how their children responded. During the
nonsummer months the home visitors
kept contact with the mothers, discuss
ing and demonstrating learning experi
ences in the home.

Tests indicate that the program was
very effective in several respects. First,
the children who participated showed
significant improvement in general in
telligence and vocabUlary over similarly
matched nonparticipants. Second and
perhaps most important, the younger
brothers and sisters of the children that
participated in the program tested sig
nificantly higher than the younger
brothers and sisters of the nonpartici
pants. This promising result certainly
suggests that the involvement of the
mothers in the program. and the suc
cess of the children participating, has a
beneficial effect on the younger children
in the family.

Mr. President, I believe our knowledge
of the problems and pOtentials in early
childhood development pOints to the
need to take affirmative action now. We
know beyond doubt that unless infants
and young children receive adequate nu
trition, health care and intellectual
stimulation their potential is severely
compromised, and the cycle of poverty
is perpetuated. We know that the time
to prevent cultural and nutritional re
tardation is in infancy and the early
years. We know that compensatory edu
cation programs which start as late as
age 5 or 6 may never be able to repair
entirely the damage which has alreadY
been done.

President Nixon, in his February 19
economic opportunity message to the
Congress, called for "a new national
commitment to the crucial early years of
life." In that message, the President de
scribed the relationship between early
childhood deprivation and the cycle of
poverty that I have been discussing to
day, and spoke about the need to act on
the new knowledge which has been ac
cumulated on the critical importance of
a child's early years. He stated:
... many of the problems of poverty are

traceable directly to early childhood expe
rience ... if we are to make genuine, long
term progress, we must focus our efforts
much more than heretofore on these few
early years which may determine how far,
throughout his later life, the child can
reach.

The President went on to say:
Much of our knowledge is new. But we are

not on that ground absolved from the re
sponsibl11ty to respond to it. So crucial is
the matter of early growth that we must
make a national commitment to providing
all American children an opportunity for
healthful and stimulating development dur
ing the first five years of life.

I concur completely with the priority
President Nixon placed upon the first 5
years of life in this special message.

I believe the choice before us now is a
simple one. We can act to prevent in
competence and equalize opportunities by
significantly increasing our investment
in comprehensive early childhood pro
grams, or we can postpone investing
heavily in early childhood, and continue



May 5, 1969 CONGRESSIONAL RECORD- SENATE 11297

paying the high social and economic cost
of poverty, human misery, and incompe
tence. I, for one, choose to meet our re
sponsibilities rather than ignore them.
I choose to give substance to the "new
national commitment" President Nixon
announced, by investing the necessary
funds in that effort, and I offer the
Headstart Child Development Act of
1969 as a means to that end.
PROVISIONS OF THE CHILD DEVELOPMENT ACT

The act would establish a new title
V of the Economic Opportunity Act of
1964. It would combine the Headstart
program now authorized as a part of the
community action programs in title II
with the now unfunded day care author
ity included in title V-B.

This bill is presently without prejudice
as to whether the combined Headstart
and day care program should be retained
in OEO or delegated to HEW. It assures,
however, that wherever the program is
carried out, it will have a sufficient statu
tory base and appropriations authoriza
tion to serve effectively the entire popu
lation of disadvantaged preschool chil.;.
dren.

The new title V establishes "a compre
hensive child development program
which will first, assist children of pre
school age from low-income families or
from poverty areas to attain their full
potential; and second, provide needed
care to expectant or nursing mothers in
low-income families." Services offered
the children and parents will include
comprehensive health, nutrition, educa
tion, social, and other services.

In addition to providing the needed
services to children and expectant
mothers, the act will have the objective
of enabling the parents of such children
"to continue basic education, vocational
training, or gainful employment." Pro
vision is also made for the establishment
of child development projects in coopera
tion with employers or labor unions at or
in association with a place of employ
ment. In such ca!;les, a major part of the
funds must be provided by the project
sponsor.

A proportion of the act's funds,
roughly equivalent to the relative need,
are made available for programs serving
children ,:"rith special bilingual and bi
cultural problems, including those who
speak a district dialect or vernacular of
English.

Nondisadvantaged children would be
permitted to participate in the program
either in the regular child development
centers or in those sponsored by employ
ers or labor unions. The Director of OEO
would, however, be· authorized to require
a family to make payment, in whole or
in part, for services rendered where the
family'S income is sufficient to make such
payment appropriate.

The act would require that preference
be given to applications submitted by
community action agencies. It would re
quire emphasis on provision of employ
ment for low-income persons residing in
the community served by the projects,
including the developme,r.~ of career
ladder opportunities for Sll,,:n persons.

Rental, purchase, alteration, renova
tion, or construction of nt!ressary facili-

ties would be authorized. However, em
phasis would be placed on financial as
sistance in the form of rental payments
or in the amortization of loans, rather
than on dirEct Federal construction
grants.

Technical assistance and training of
personnel would also be authorized. The
Director would be required to carry out
a thorough research and evaluation
effort.

The Director and the Secretary of
Health, Education, and Welfare would
be required to cooperate in developing
common program standards and regula
tions for child development services and
to coordinate their programs. Joint
funding of projects under authority of
the Secretary of Health, Education, and
Welfare, and the Director of the Office
of Economic Opportunity would be
authorized.

It is not anticipated that all of the
children to be served would be enrolled in
child development centers, requiring the
children 01' their parents to leave their
homes. Particularly for those under age
3, the act contemplates that services
could be provided directly in the home.
Visiting child development specialists
could spend as little as an hour a day,
several days a week, with the parents and
children. They could offer advice and
counsel and work with the parents in
simulating the development of their
children's potential.

For older children, a variety of pro
grams would be offered. These would
range from half-day to full-day pro
grams and from full school year to full
calendar year coverage. Where necessary
to permit parents to hold full-time jobs,
part-day child-development programs
could be supplemented by day care
services.

There are about 6 million children
under the age of 6 who are disadvan
taged. A comprehensive early child-de
velopment program should be designed
so that it can eventually offer services to
the entire needy population. This goal is
well within the capability of this Nation.
Indeed, the Nation cannot afford any
longer to fail to offer needed services to
these children.

Because there are limits to the number
of trained personnel and the number of
available facilities, it will take approxi
mately 5 years to make child-develop
ment programs available, on a voluntary
basis, to all disadvantaged families with
young children. In addition, substantial
additional experimentation will be pos
sible as the program expands in the early
years of the act so that full advantage
can be taken of the knowledge acquired
in shaping the expanded effort.

Current year-round child-development
programs, under several statutes, which
offer preschool services to disadvantaged
children are reaching approximately
three-quarters of a million children.
Under this bill, it is anticipated that this
number would be doubled in the first
year. Preschool programs funded under
other statutes would, of course, be con
tinued.

Early childhood development programs
under the Economic Opportunity Act
alone would be expected to reach approx-

imately 1 million children in fiscal
1970. In fiscal 1971, 1.7 million children
would be served and roughly the same
rate of growth couId be sustained
through fiscal 1974. ThUS, programs
would be available to serve an estimated
2.5 million childl'en in 1972, 3.3 million
in fiscal 1973, and 4 million in fiscal 1974.

Appropriation authorizations would
increase from $1.2 billion in fiscal 1970
to $2.1 billion, $3.0 billion. $4.0 billion,
and $5.0 bil~ion in fiscal years 1971
through 1974, respectively. Substantial
growth in preschool services offered un
der the Elementary and Secondary Edu
cation Act, under the Social Security
Act, and under nther nutritional and
health programs is also anticipated. To
gether, these programs would be ex
pected to fill the remainder of the need
for cJmprehensive services for disad
vantaged children.

Mr. President, the Nation has dready
committed itself to offering full oppor
tunity to its disadvantaged citizens. But
until we offer the full range of needed
services to preschool children, we will
never fully honor that commitment. This
bill seeks to fill that void, and to insure
that every child has an equal opportunity
to reach his full potential.

I ask unanimous consent that a copy
of the bill be printed in the RECORD.

The PRESIDING OFFICER. The bill
will be received and appropriately re
ferred; and, without objection, the bill
will be printed in the RECORD.

The bill (S. 2060) to provide for an
expanded Headstart child-development
program within the Office of Economic
Opportunity, introduced by Mr. MON
DALE (for himself and other Senators)
was received, read twice by its title, re
ferred to the Committee on Labor and
Public Welfare, and ordered to be print
ed in the RECORD, as follows:

s. 2060
Be it enacted by the Senate and House Of

Representatives of the United States Of
America in Congress assembled, That this Act
may be cited as the "Head Start Child Devel
opment Act of 1969."

SEC. 2. Title V of the Economic Opportu
nity Act of 1964 Is amended to read as fol
lows:

"TITLE V-HEAD START CHILD
DEVELOPMENT PROGRAM

"'STATEMENT OF PURPOSE

"SEC. 501. It is the purpose of this title to
provide a comprehensive child development
program which will (1) assist children of pre
school age from low-income families or from
poverty areas to attain theIr full potential.
and (2) prOVide needed care to expectant or
nursing mothers in low-income families. It is
further the purpose of this title In prOViding
this program to enhance the probability the.t
families and relatives of the persons It senes
will become or remain self-sufficient or other
wise obtaIn objectives related to the purposes
of this Act. Including their being enabled to
choose to undertake or t() continue basic
education, "ocatlonal training. or gainful em
ployment.
"FINANCIAL ASSIST_o\NCE FOR CHILD DEVELOP...

MENT PROJECT3

··SEc.502. (a) The Director is authorized to
make grants to, or to contract with, pUblic
or private agencies or organizations to pay
all or part of the costs of planning, develop
ing and carrying out child development proj
ects both on an In-the-home basis and In
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child development centers which are focused
upon children who have not reached the
age of compulsory school attendauce and
who are from low-income familles or from
urban and rural areas with high concentra
tions or proportions of low-income persons.
Financial assistance under this section may
also be provided to employers, labor unions.
or to joint employer-union organizations
for child development projects established at
or In association with a place of employment
or training where such projects are financed
In major part by the project sponsor.

(b) Projects assisted under this section wllI
(A) prOVide such comprehensive health, nu
tritional, education, social, and other serv
Ices as the Director finds wllI aid children
to attain their full potential, (B) provide for
direct participation of the parents of such
children in the development, conduct, and
overall direction of the program at the local
level, and (C) provide for the utilization of
personnel adequate to meet the specialized
needs of children, particularly those who are
disadvantaged, InclUding nonprofessional
and volunteer personnel. Such projects may
also provide such services to expectant or
nursing mothers In 10w-lncOlne families as
the Director finds will help to reduce malnu
trition, infant and maternal mortality and
the incidence of mental retardation and other
handicapping conditions. Financial assist
ance under this section may be provided In
conjunction with or to supplement child
development or day care projects under the
Social Security Act or other relevant stat
utes, utilizing to the extent practicable the
Joint funding authorities prOVided In sec
tion 612 of this Act.

"(c) Pursuant to such regulations as he
may prescribe, the Director may permit per
sons who are not members of low-Income
families to receive child development services
under projects prOVided for In this section.
The Director may require a family which is
not low-income to make payment In whole
or In part for such services where the fam
ily's Income is, or becomes through employ
ment or otherwise, such as to make such pay
ment appropriate.

"(d) Children and expectant or nursing
mothers who are members of low-Income
families and who are served by any project
assisted under this section shall be deemed
eligible for certification to receive food assist
ance under the supplemental food program
for low-Income vulnerable groups adminis
tered by the Department of Agriculture pur
suant to the authorities of section 32 of the
Act of August 24, 1935 (7 U.S.C. 612c) and
Public Law 90-463, 82 Stat. 645, 646, August
8,1968.

"(e) In carrying out projects assisted under
this section, emphasis shall be placed on
providing unemployed or low-income persons
residing In communities served by such proj
ects with jobs providing career ladder oppor
tunities, and such persons, to the extent
feasible, shall be provided opportunities for
occupational training in programs authorized
under section 504 of this Act for the purpose
of facilitating career advancement.

"(f) The Director shail assure that of the
total number of children served by projects
assisted under this section In each State the
number of children served who have special
education and other needs because of com
Ing from environments In which the domi
nant language is other than English or Is an
Identifiable dialect or vernacular of English,
wllI be reasonably proportionate to the per
centage such children constitute of the total
population of children In the State who are
eligible to be served by such projects.

"(g) In providing assistance under this
section, the Director shall give preference
to applicatiOns therefore submitted by com
munity action agencies established pursuant
to title II of this Act.

"(h) Project Costs under thls section may
include costs of rental or lease of suitable
physical fac11lties.

"ASSISTANCE IN PROVIDING PHYSICAL
FACILITIES

"SEC. 503. (a) The Director Is authorized
to make grants to, contract with, or provide
other assistance to agencies and organiza
tions assisted under section 502 for the pur
chase of land and the purchase, construction.
renovation, and alteration of physical fa
cilities to be used in carrying out the proj
ects authorized by this title. No assistance
shall be provided under this subsection un
less the Director finds that:

(I) Suitable facilities cannot be rented or
leased In the community to be served by the
project, or

(2) Purchase, construction, renovation, or
alteration will be economically more advan
tageous to the Government than rental or
lease of facilities.
No agency or organization may receive assist
ance under this subsection unless It agrees
that the assisted facilities shall be available
for public purposes for a period not less
than ten years from the date of purchase or
completion of construction. alteration, or
renovation.

"(b) The Director Is authorized to make
separate contracts for annual grants to
organizations receiving assistance under
section 502 to reduce the cost of borrOWing
funds for the purposes enumerated In sec
tion 503(a). Annual grants to reduce such
borrowing' costs shall be made over a fixed
period not exceeding forty years, and pro
vision for such grants shall be embodied in a
contract guaranteeing their payment over
such period so long as the facilities are used
for pUblic purposes. Each such grant shall
be In an amount equal to the difference
between (1) the average annual debt service
required to be paid, during the life of the
loan, on the amount borrowed, and (2) the
average annual debt service which would be
reqUired to be paid, during the life of .the
loan, with re.sepect to such amount if the
appllcable Interest rate were 3 per centum
per annum. The Director shall not enter
into a contract for grants under this sub
section unless he determines that the
amount borrowed does not exceed the total
amount necessary to carry out the above
purposes in an economical manner. Con
tracts for annl.:al grants under this section
shall not be entered Into for an aggregate
amount greater than is authorized in ap
propriation Acts; and In any event the total
amount of annual grants which may be
paid In any year pursuant to contracts
entered into under this section shall not
exceed $15,000,000, which amount shall be
increased by $20,000,000 on July 1, 1971 and
by $30,000,000 on July 1, 1973.

HTECHNICAL ASSISTANCE AND TRAINING

"SEC. 504. (a) The Director may provide
directly or through grants, contracts, or
other arrangements, such technical assist
ance or training of personnel as may be re
qUired to Implement effectively the purposes
of this title.

"(b) For the purpose of increasing the
supply of specially qualified persons available
to work In child development programs serv
ing disadvantaged children, the Director may,
pursuant to such regulations as he may pre
scribe, lend to any person desiring to pursue
a career In child development work, especially
one who intends to work with disadvantaged
children, sufficient funds to enable such per
sons to take suitable courses at an Institution
of higher learning to prepare for such a
career. The Director shall pay the portion of
the funds lent for tuition and other academic
fees directly to the Institution, and may pay
directly to the student fund lent to meet

such other costs as a.rereasonably necessary
for the student to complete his traln1ng, in
cluding subsistence expenses. up to' a maxi
mum of $3.000 a year. The period of training
provided to any person under this subsec
tion shall not exceed two academic years.

Loans shall bear interest at 3 percent per
annum, and shall be repayable by the person
thus assisted over a ten-year period, begin
ning on the date of his completion of or with
drawal from the course of instruction in
which he is enrolled, excluding any period,
not in excess of three years, in. which. such
person Is a member of the Armed Forces of
the United States, the Peace Corps, or such
other periods as may be specified in regula
tions prescribed by the Director. Collections
of principal and interest on student loans
shall be deposited In the miscellaneous re
ceipts account of the Treasury.

Not to exceed 30 percent of the amount
loaned to an individual, plus accrued in
terest, shall be waived in each year follow
Ing completion of the training in which he
engages fUll-time in child developmEmt work
in a projeot, determined by the Director, to
be serving SUbstantially children from low
Inceme families.

"PILOT PROGRAMS AND RESEARCff, AND
EVALUATION

"SEC. 505. (a) The Director may contract or
provide financial assistance to public or pri
vate agencies for pilot or demonstration proj
ects which are designed to test or assist in
the development of new approaches or meth
ods that will aid in overcoming special child
development problems, with partiCUlar at
tention to those referred to in Section 502(f)
or otherwise furthering the purposes of this
title. He may also contract or provide finan
cial assistance for research pertaining to the
purposes of this title.

.. (b) The Director shall provide for the
careful and systematic evaluation of the pro-..
gram authorized under this title, directly or
by contracting for independent evaluations,
with a view to measuring specific benefits, so
far as practicable, and providing Information
needed to assess the effectiveness of program
procedures, pollcles, and methods of opera
tion.

"FEDERAL SHARE

"SEC. 506. Unless otherwise provided In
this title, financial assistance extended to a
public or private agency or organization pur
suant to section 502 of this title shall not
exceed 90 per centum of the approved·cost of
the assisted programs or activities. The DI
rector may. however, approve assistance In
excess of such percentage if he determines,
in accordance with regulations establishing
objective criteria, that such action is re
quired In furtherance of the purposes of this
title. Non-Federal contributions may be In
cash or In kind, fairly evaluated, including
but not limited to plant, equipment, or serv
Ices.

"COORDINATION OF PROGRAMS

"SEC. 507. The Director and the Secretary
of Health, Education, and Welfare shall take
all necessary steps to coorctlnate 'programs
under their Jurisdictions which provide day
care or child development services, with a
view to establishing insofar as possible, a
common set of program st!llldards and regu~

lations, and mechanisms for coordination at
the State and local levels. In approving ap
plications for assistance under this part, the
Director shall take into consideration (1) the
extent to which applicants show evidence of
coordination and cooperation between their
projects and other child development pro- .
grams In the areas which they will' serve.
and (2) the extent .to which unemployed or
low-Income individuals. are to..be employed, .
Including individuals receiving ·or eligible to
receive assistance under the Social Security
Act.
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"APPLICABILITY OF OTHER PROVISIONS OF FED

ERAL LAW
"SEC. 508. The provsions of title II of this

Act with respect to fiscal responsibility. ac
counting, and audit (section 243) and per
sonnel standards for assisted projects (sec
tion 244(2» shall be applicable to the com
prehensive child development program au
thorized by this title to the extent not in
consistent with the provisions of this title.

uDURATION OF THE PROGRAM

"SEC. 509. The Director shall carry out the
provisions of this title during the fiscal year
ending June 30, 1970, and tile five succeeding
fiscal years."

ALLOTMENT OF FUNDS

SEC. 3. (a) Section 225(a) of the Economic
Opportunity Act of 1964 is amended by strik
Ing out the word "and" immediately fol
lowing "section 221," P.nd by inserting "and
for assisting child development projects pro
vided for In title V of this Act." immediately
following "section 222(a) ....

(b) Section 225(b) of such Act is amended
by inserting "and for the child development
program provided for in title V of this Act"
immediately following "section 222 (a) ".

TECHNICAL AMENDMENT
SEC. 4. Section 222(a) of the Economic

Opportunity Act of 1964 is amended by
striking out paragraph (1) of that section
and by renumbering its subsequent para
graphs accordingly.

AUTHORIZATION OF APPROPRIATIONS
SEC. 5. For the purpose of carrying out

the programs under title V of the Economic
Opportunity Act of 1964, there Is hereby
authorized to be appropriated for the fiscal
year ending June 30, 1970, the sum of $1,
200,000,000 for the fiscal year ending June 30,
1971, the sum of $2,100.000,000, for the fiscal
year ending June 30, 1972, the sum of $3,
000,000,000, for the fiscal year ending June 30,
1973, the sum of $4,000,000,000, and for the
fiscal year ending June 30, 1974. the sum of
$5,000,000,000.

EXHmIT 1
INFANT EDUCATION RESEARCH PROJECT,

WASHINGTON, D.C.
(One of a series of successful compensatory

education programs, U.S. Department of
Health, Education, and Welfare, Robert H.
Finch, Secretary; Office of Education, Peter
P. Muirhead, Acting Commissioner)

FOREWORD BY DIVISION OF COMPENSATORY EDU
CATION BUREAU OF ELEMENTARY AND SECOND
ARY EDUCATION
This project report is part of an independ

ent study of selected exemplary programs for
the education of disadvantaged children com
pleted by the AmerIcan Institutes for Re
search in the Behavioral Sciences, Palo Alto,
Calif., under contract with the U.S. Office of
Education.

The researchers report this project signifi
cantly improved the educational attainment
of the disadvantaged children involved. Other
communities, In reviewing the educational
needs of the disadvantaged youngsters they
served, may wish to use this project as a
model-adapting It to their specific require
ments and resources.

INTRODUCTION
Tutors provided Intellectual and verbal

stimulation to children, from the time the
children were age 15 months until they
were age 36 months. Instruction was on a
one tutor: one child basis, 1 hour per day,
5 days per week, in the child's home.

The children were Negro males. They
were drawn from homes that met two of
the following three criteria: 1) the mother's
formal education was less J,nan 12 years;
2) the mother's work hlstVry was of un
skilled or seIni-skllled emplo)<-ment; and 3)

the faInily Income was $5000 or less. Fathers
were absent in many of the homes; the fam
ilies were of lower socio-economic status. All
liVed in deteriorated areas of Washington,
D.C. An attempt was made to choose the
participants from relatively stable homes,
not So noisy or overcrowded as to interfere
with the home tutoring session which were
central to the project. Children were not
selected if they displayed serious sensory or
neurological problems.

The training of tutors and selection of
children began in September 1965 and tutor
ing began 2 to 3 months later. There were
28 children in the experimental group and
30 in a control group. Follow-up evaluation
continues.

Various tests of intelllgence were used.
The effectiveness of the program was indi
cated by the increasing superiority of experi
mentals over controls at intervals in the
program.

PERSONNEL

A. Project Director. (Approximately one
half time, divided into one-quarter time
on research and one-quarter time on ad
ministration of the instructional program
pel"se.)

The Project Director assumed overall re
sponsibility for the project. participated in
recruiting personnel, selecting the sample,
and planning of data collection and analysis.
He secured the cooperation of community
agencies, conferred with the supervisor re
garding day-to-day operation, and estab
lished policy.

B. Project Supervisor. (FUll-time.)
The Project Supervisor conducted the

day-to-day operation of the project under
supervision of the director. He recruited the
sample and the tutors, conferred with fami
lies to assure their ongoing cooperation, and
scheduled the testing sessions and arranged
the transportation in order to get the sub
jects to them.

C. Educational Supervisor (Full-time. Mas
ter's degree in speech and previous nursery
school teaching experience.)

He planned. the basic curriculum and in
struction, purchased instructional materials,
supervised tutors and organized a weekly
group session with them.

D. Tutors. (Eight in number, full-time.
Female; college degree; previous experience
with inner-city children in such capacities
as teaching or nursing. Approximately half
were Negro.)

E. Secretary. (Full-time.)
Dr. Earl S. Schaefer, the project officer from

the National Institute of Mental Health, was
also a key figure in the development and con
tinuing program.

Also, there were three part-time test ad
ministrators. whose duties were related to
the research and evaluation, rather than the
instructional component of the program.

Methodology: General
The instructional program was based upon

certain rationale, summarized as follows:
"Studies of intellectual development have

found no differences in means mental test
scores of infants from different social classes
and from different races up to 15 to 18
months, but bY the age of 3 years large differ
ences between groups have emerged. A num
ber of studies show that measures of intel
lectual level are highly correlated with ver
bal abilities as measured by tests of vocab
ulary and information, and that cultural
ly-deprived groups and blllngual groups are
more retarded on these verbal tests than
on nonverbal tests of intellectual abl11ty.
Studies of lower soclo-economic status groups
have shown that such children receive less
verbal stimulatIon from parents through
mealtin1e conversation, reading. and other
shared experiences than middle-class groups
and that the parents present less adequate
models for language learning. These studies
suggest the hypothesis tha t cuI turally-de
prlved children develop progressively greater

deficits in intellectual functioning during the
periOd from 15 months to 3 years-the period
of early verbal development, because of lack
of adequate intellectual, partiCUlarly verbal,
stimulation."

The initiative of the tutor and the one
to-one tutor-pupil relationship were consid
ered to be the cornerstones of the project.
The curriculum sequence was to a large de
gree evolutionary. rather than pre-specified.
The tutor tailored the training to each child
in cooperation with the educational super
visor and with one other tutor who shared
responsiblllty for the child.

The training of the tutors began with the
initial period of 2 to 3 months before the
tutoring began. During this period approxi
mately half-time was devoted to training ac
tivities. There were lectures by the project
officer, other senior project personnel, and
nniversity professors from appropriate dis
cipllnes. Three n.~eds of CUlturally disad
vantaged infants were emphasized: 1) need
for positive relationships with other persons;
2) need for varied stimUlation; 3) need for
verbal development. The training period was
meant to encourage certain attitudes and
bellaviors of the tutor, such as acceptance
of the child's interests, praising of his
achievements, maintaining with the child
an attitude of enthusiastic exploration, and
giving him the sort of experiences that In
fants from the higher social classes usually
enjoy. Tutors also visited children's insti
tutions, and each had a pilot case for 2
weeks. to gain experience in tutoring and in
dealing with the famlly.

The tutor then began the program of home
visitation. Eacll child was tutored in the
home for 1 hour a day, 5 days per week,
from the time the child was 15 months old
until he was 36 months old. Main emphasis
was upon verbal development and concomi
tant concept formation. The tutor talked
with the child, showed him pictures: taught
new words, played games, read from books.
assisted In coloring of pictures and construc
tion .of simple jigsaw puzzles, etc. Lesson
plans were not rigId; emphasis was upon a
flexible, spontaneous, and pleasant interac
tion between tutor and child.

The early sessions were devoted primarily
to diagnosing the needs of the children and
to discovering what items stimulated them.
A wide variety of toys were used as stimuli,
inclUding blocks, wooden animals. and nest
ing boxes, as well as various Items around
the home. Subsequent sessions were devoted
to meaningfUl verbal exchange between
tutor and chlld. Objects were named casually
but often. The children were led gradually
from the familiar to the novel; as they ma
tured they became interested in being read
to from books, looking at pictures therein,
and taking walks about the neighborhood.

Participation of the mother and of other
faInily members in the education of the In
fant was encouraged but not reqUired. Fre
quently, the mother spontaneously joined
the activity and asked the tutor's advice as
to how she could continue the activity with
the child and his siblings. Books and ma
terials were left in the home by the tutor
for this purpose.

The typical daily schedule of a tutor began
\vith a half-hour to I-hour conference with
the educational supervisor or the cooperat
ing tutor. Then there were two tutorial ses
sions in the morning and two again in the
afternoon, followed by completion of prog
ress notes on the children. Each tutor worked
on alternate weeks with two different gronps
of four children. In this way, each child
came to know two different tutors, rather
than just one. ThUS, if a tutor had far any
reason been replaced during the program,
the children affected would have some con
tinuity from the remaining tutor.

The average tutoring time per child was
340 hours, or 16 hours per month tor the 21
months of the program.
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continuously

project, even
several times, .

Each chlld was served
through the course of the
though some familles moved
during thls period.

Each mother was paid $1 per tutoring
session and $10 each time she brought her
child to one of several test admlnlstrations.

Tutors met with the educational super
visor in a weekly 2-hour group session. The
function of these sessions was stated as fol
lows:

"Primary emphasis will be upon group dis
cussion of their experiences during the
week, of problems they encountered, of
methods and materials that proved useful,
and of the developmental progress of the
children. These sessions wlll also provide an
opportunity to give further training to the
tutors, to determine Whether they are carry
ing out the program s.s planned, and to dis
tribute materials and books. One of the
major goals wlll be to develop and maintain
the interest and enthusiasm of the tutors
by allowing them to share their experiences
in a meaningful group."

At some of these weekly sessions the edu
cational supervisor presented a general train
ing program, whlle other sessions involved
a specific case history on a particular child.

METHODOLOGY: SPECIFIC EXAMPLES

The tutors wrote up a number of activities
which they tried during the course of the
experiment, and which they felt were SUC
cessful. Some of these are described qr
quoted here, along with the name of the
tutor contributing each.

A. A number of objects, with which the
child has become famillar, are placed In
paper bags. These might include toy cars and
animals, penclls, buttons, brushes, etc. A
game ls played, in which the child must
reach Into the bag, handle the objects, and
name them sight unseen. The chlld Is al
lowed to remove and play with those objects
he can name. The tutor guides him or pro
vides hints to enable him to name the re
maining objects (Lucllle Banks).

B. Since the most frequently stated aim of
the project has been to stimulate verbal de
velopment, I have concentrated on singing in
my presentation of music. I have selected a
few songs which have simple words, appeal
ing melodies and rhythms and, most Impor
tant, are repetitive. I have repeated these
songs until they have been mastered by the
babies.

Two of the babies have expressed a strong
preference for one particular song. In these
cases, I have attempted to Include the favor
Ite song in each singing session since the
babies become very excited and responsive
when it is sung. From this song, I have
moved to less famlliar songs, hoping that
the Initial enthusiasm stimUlated by hear
Ing and singing a famlllar song wlll carry
over. The babies appear to derive much satis
faction from their increasing famlllarity with
and abillty to perform these songs.

Among the songs selected initially were:
"Shoo, Fly, Don't Bother Me"
"Sldp to My Lou"
"Three BIlnd Mice"
"London Bridge"
"Yonder Tree" (used specifically for imita-

tion of anim.al sounds.)
Later, I added:
"Wake Up"-both Include motione
"Put Your Finger In the Air" with the

words.
"Take Me Ridin' In the Car" (because of

the appeal of this actiVity.)
The recordings were by Pete Seeger, Cisco

Huston, and Woody Guthrie, all of whom are
particularly adept at presenting children's
songs in a captivating manner. They also re
peat each song several times, a great aid to
teaching and learning.

When the babies were young (15-18
months), I held them on my lap or arms.

facing me, and moved my body or knees to
the rhythm of the song, at the same time ar
ticulating the words carefully and drawing
the child's attention to my singing by hold
ing him close and using exaggerated facial
expression. I repeated the same songs untll
eventually the child attempted to sing. At
thIs point, I simplified the words, concen
trating on those which were repeated most
often in the 80ngand therefore easiest to
perceive and repeat. For example, in pre
senting "Shoo, Fly, Don't Bother Me," I sang
Shoo Fly In the correct places throughout the
song, I encouraged him to add the remalnder
of the phrase, don't bother me. The phrase,
lor 1 belong to somebody, because of Its
length and the rhythm with which it Is sung,
comes much later. When the child is unable
to perceive the words from the recorded pres
entation, I have repeated them more slowly,
later without the recording.

Once the chlld has become interested in
the actual singing of the songs, I have
lessened body contact and emphasized the
rhythm, concentrating only on the words.
When the chlld becomes tired of singing, I
terminate the music session rather than
changing the emphasis to clapping, etc.

I have found that the length of tIme re
qUired to learn a song has lessened consid
erably (in some cases, the chIld enters In
during the first presentation) as the children
become able to focus their attention on the
words and as I continually reinforce, with
praise and enthusiasm, their attempts to
sing the words. (PatricIa Chernoff)

C. I usually make the InItial Introduction
of puzzles to a child who has shown me
through other activities, Viz., nesting cups,
pop beads, stringing beads, towering blocks,
etc., that he has capable fine motor control
for such a task.

The presentation of the puzzle comes
always as a fun game-a kind of "I Can Do
It; Now, Let's See If You Can" situation
and usually ls connected with some facet
of our other activities. For example, we see
a picture of a cat--the cat pUZZle; a dog
the dog puzzle.

We talk about the pUZZle WhIle It it st1ll
intact; then dump out the pieces (and this
act I leave to the chlld, because he seems
to derive great pleasure from the "dump
ing"); then talk about the side with colors
on It and the dark, rough side; then trace
with our fingers around the inside of the
puzzle; then attempt to fit the pieces In the
puzzle.

It Is important that the chIld complete
the task, but it Is Imperative that he not
become so frustrated In hls attempt to do so
that he sets up a negative block against the
actIVity. For this reas:>n, I InItially put the
pIeces back slowly in the puzzle so that the
chlld can observe me. This Is the "I Can Do
It" part. We then see if he can do It, wIth
the assistance he may require to prevent
overt frustration. When there are signals
that assistance Is required, I put my hand
over the child's hand on the pUZZle piece,
and I explain, "Turn It around," or "Turn
It over," or "Try another space," as we do
what each command directs.

We may work on a single puzzle for five
sessions, but with the majority of children,
this is more than sufficient time for them
to successfully grasp the concepts of that
one puzzle and to complete it. There is no
urging on my part. For the most part, it
comes from the chlld himself when he Is
presented, for example, with a three-piece
puzzle which he knows he can complete. He
completes the assigned pUZZle and puts It
aside. He is bored with this one and is ready
to move on to bigger and better things In
the line of puzzles.

The puzzle problem must be approached
With care, I believe, because. .ltencompasses
so much that is new in the chlld's realm: per"
ception of shape, depth, color;. his senses of

sight and touch to distinguish one edge'
shape from ·another. Puzzles, as with any
other task presented to the chlld, cannot ·be '
pushed. The child will give his teacher in
dices by whIch she can go as far as its readi
ness permits. (Betty Pair)

D. I began working with the subject chil
dren when they were about 2 years old. Books
had already been presented' to the subjects
as early as 16 months of age. The attention
span was short at thIs stage.

To increase the attention spans, I tried to
select books that appealed to the subjects.
The most popUlar type of books were the
picture books. (Examples: ABC Book, Things
to See, Baby's First Book, Animal Panorama.)
These books have big, colorful pictures the
SUbjects can identify with easily-famlllar
animals (cats, dogs, birds) and foods (apples,
oranges, ete.). These books were presented at
each session. Sometimes the chlld received
pleasure from turning the pages. I named
pictures and tmltated 1t the picture was an
animal. The boys really got a kick out of this.
We played other games, too. Sometimes the
chlld enjoyed just pretending he was eating
the picture of food.

We took books along on walks, to help the
SUbject child realize that the pictures repre
sented reality. I pointed out a picture of a ,
dog, for Instance, in the book and then point
ed to a live dog. Another game we played to
help the subject remember pictures in books.
was to chase or feed animals that were In·.
the books (I.e., squirrels and elephants). I,
also brought books with pictures that repre
sented family members. Each picture was
named after one of the family members. A
family game set helped to make the learn
Ing more fun. Each figure in the set repre
sented a member of a famlly (boy,gil'l.
mother, father, etc.). The subjects had fun
naming each figure or, sometimes, just
knocking them over. Sometimes the child
would take a figure to his parents and say
Its name. If he couldl\ot name the figure,
the mother would tell hlJll.

I included parents whenever possible.
Sometimes the paren.t, could get the child
Interested In a book When all the tutor's
efforts falled. Other siblings were used to
encourage the subject to look at books. For
example, if the subject refused to look at a
book, I would look at the .book wIth an older
sIbling. The subject chlld became Jealous
and then joined in looking at the book with
the tutor. We sang songs about pictures and
dramatized. We also used toys along with the
books. FIrst, I would point out pictures In
the book and then give the chlld a toy Ilke
the picture. This was very effective.

Books were made and left in the homes.
The chlld and I wQuld cut out pictures that
were in magazines and make our OWll book.
Other books that the child enjoyed were alsel
left in the home. Sometimes the .older
sibIlngs took an Interest in the books left and
would help the subject name pictures. This
was another effective method !lince the.
subject clllid imitated older siblings readlly,
The subject child was pralsed whenever he
could name, Imitate or recognize .Plctures In
any way. This encouraged the chlld to make
an effort to learn....

, .. The story book and record combination
has been successfUl. First, I· tell the story,
pointing out different portions of the story.
Then the same story is played on the record
player. The first thing on the record that
interests the child Is the phrase, "Turn the
page." After hearIng the record several times,
the chlld began to get more interested. The
story Is told at least once or twice a week
untll the chlld masters the story. Three of my
boys have done a good ,jOb with Peter an4 the
Woll. They can name all the ch~.Mtel's.intpe
story and can describe .many actiol).!l ta!qng
place by looking at the pictures.•.•

. , . Cliff (subject child) likes animal books.
He know many animals and can Imitate
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them. He can name the more difficult ones
such as the rhinoceros, zebra, seal, racoon,
and buffalo. To encourage his interest, I have
taken him to the zoo several times and also
to the Rock Creek Nature center, the Smith
sonian Natural IDstory exhibits. and the
circus. IDs mother has taken him to the
country. This child really got a thrill out of
seeing the live animals. Some of CI11ford's
favorite books inclUde The Zoo Book, Animal
P4nOrama, Animal Book, and several others.

Sam prefers books about horses. Whenever
he sees' a picture of a horse, his face lights
lip. I provided this child with as many horse
books as I could find. I also took this child
on trips to see horses and ride ponies. He
has been on the carrousel several times, to
the circus, and also had a ride on a live
horse I Whenever I present a picture of a
horse, Sam relates his experiences. He loves
horses so much that we will sit for 45 to 60
minutes looking at a book with pictures of
horses in it. (Lucille Banks)

E. One tutor reports the following books as
being among the most successful: Things to
See. ABC Book, Best Word Book Ever,
Whistle for Willie, and (when the children
were older) the m\lstrations of the Banks
Street Readers, which depict city life involv
ing Caucasian, Negro, and Oriental children.
The object of the children's "lively interest"
evolved from picture books (at age 15
months, when the project began) to story
books (beginning at about 28 months). This
teacher felt much more successful with
realistic books than with those which:
1) depicted animals in human dress, en
gaging in human activities; 2) presented
inanimate objects (e.g., airplanes) as being
animate; 3) presented nursery rhymes, which
contain many words for which referents are
lacking, e.g., curds and Whey. (Patricia
Chernolf)

F. Another tutor notes that a·t the begin
ning of the project, toys were the major
instructional vehicle, with books secondary.
As the children matured, however, these roles
were decidedly reversed. At first, even pic
ture books were ignored, and became of
interest to the children only after sufficient
handling and naming of the material refer
ent. For instance, a picture of a ball was
ignored by the Cihlld until he had played
with and named a real ball on a number of
occasions. This tutor reports that the most
elfective books a.t this early stage were those
dealing with the sensations, such as Pat the
Bunny and Touch Me, or those having large
and brightly colored lllustratlons, such as
Things to See and Baby's First ABC. As the
children grew, they became increasingly in
terested in the vehicles they saw While walk_
ing with this tutor (the reader will note that
these children were all boys). At this time the
Big Book of' Trucks and the Giant N1lrsery
Book oj Things That Go were particularly
enjoyed by the boys. Durable, cloth-bo\IDd
books were recommended, since they could be
left in the home "with some hope of finding
them intact at the next session." (Betty Pair)

G. Project personnel furnished the follow
Ing list of recommended books:

Age-IS to 18 months
Book and PublIsher

"Pat the Bunny, Golden Press.
"Touch Me Book, Golden Press.
"Things to see, Platt & Munk.
"1st ABC Book, Platt & Munk.
Baby's FIrst Mother Goose, Golden Press.
My TOYS, Capitol.
Words to say, GQlden Press.

Age--18 to 24 months
Baby Parm Animals, Golden Press.
My TOYS, capitol.
Happy Animal Panorama, Grosset & Dun

lap.

"Books considered most valualJle by project
personnel.

Baby's Picture Panorama, Grosset & Dun.
lap.

All by Himself, Plakie Product.
Golden Happy Book of Numbers, Golden

Press.
Golden Happy Book of Words, Golden

Press.
Golden Happy Book of Animals, Golden

Press.
Golden Happy Book of ABC's, Golden

Press.
I Am a Bunny, Golden Press.
"Is This The House of Mistress Mouse,

Golden Press.
"Best Word Book Ever, Golden Press.
"Golden Shape Books (entire series),

Golden Press.
The Fish, Dick Bruna Follett Pub. Co.
The Apple, Dick Bruna Follette Pub. Co.
Big Train Book, McGraw & Hill.

Age-24 to 36 months
Woodland Animals, McGraw & Hill.
Come Walk With Me, Capitol.
Whistle for WlIlie, Viking.
Night, Harper & Row.
Little Verses, Golden Press.
'Uptown Downtown, Bank Street Readers.
"Around the City.
Saturday Walk, Wm. R. Scott.
Dr. Seuss' ABC Book, Random House.
Put Me in the Zoo, Random House.
Cat in the Hat, Random HOllse.
Hop on Pop, Random House.
"Go, Dog, Go.
Goodnight, Mom, Harper & Row.
The Big Parade, McGraw & Hill.
What's That?, Grosset & Dunlap.
Who's That?, Grosset & Dunlap.
When's That?, Grosset & Dunlap.
Where's That?, Grosset & Dunlap.
Big Beds and Little Beds, Wonder Books.
"Peter and the Wolf, Doubleday.
Aesops Fables, Maxton.
The Bike Lesson, Random House.
Are You My Mother, Random House.
Bear's Picnic, Random House.
A Fly Went By, Random House.
"Giant Nursery Book of Things That Go,

Doubleday.
Giant Nursery Book of Travel Fun, Dou

bleday.
Giant Nursery Books of Things That Work,

DOUbleday.
Red Riding Hood, McMillian.
One Fish, Two Fish, Red Flsh, Blue Fish,

Random House.
The Snow Day, New York: Viking.
What Is Your Favorite Thing To Touch,

Grosset & Dunlap.
Let's Go Shopping, Capitol.
Up Is Up, Down Is Down, McGraw & Hill.
The Wonder Book of Turtles, Eve Morel.
A Special Place for Johnny, Whitman.
Katie and the Big Snow, Maxton.
I Learn To Tell Time, Capitol.
The Brave Little Mouse, McGraw & Hill.
Fast and Slow, Platt & Munk.
I Learn To Button, Capitol.
The Color Wheel, McGraw & Hill.
Whisper in My Ear, Golden Press.
Happy Zoo Book, McGraw & Hill.
H. Project personnel also furnished the

following list of recommended toys.
MOTQR ACTIVITY TQYS

1. String and Beads-Milton Bradley or
Fisher Price.

2. Peg Boards and Pegs-Milton Bradley or
Child Craft Bowls for Pegs.

3. Junior Tllrn a Gear---Child Guidance
Toy,

4. Snap and Play--8ifo.
5. BlIl Ding, Jr.--8Uo.
6. "Building Toy" (In can).
7. Jumbo Block Wagon-Playskool.
8. Pounding Bench-Playskool.
9. Tool Bench-Playskool.
10. Plastic Milk Bottles-Creative Play

things.
11. Lock and Keys.
12. Watch.

13. Lacing Shoe--Playskool.
14. Tinker Toys-The Toy Tinkers (A.G.

Spaulding Bros., Inc.).
15. Rock-a-Stack-6ifo or Fisher Price.
16. Hexagonal Nesting CUp&'-Ohlld Craft.
17. "Barrel" Nesting Cup-Child Guidance

Toy or Child Craft.
18. Plastic Shapes on a Stick-Fisher Price

Toy.
19. Wooden Shapes on a Stick.
20. Plastic Shapes on Plastic Screw.
21. Plastic Nesting CUps.
22. Measuring Spoons.
23. Bang BaU--8ifo.
24. Large Bags of Wooden Blocks.
25. Geometric Shapes-Creative Play

things.
26. Graded Circles, Squares, Triangles

Creative Playthings.
27. Shape--8orting Box--Creative Play-

things.
28. Rocky Board--Creative Playthings.
29. Pile-up Clowns-Creative Playthings.
30. Wood, Nuts, and Bolts--Creative Play-

things.
31. Beginner's Blocks-Creative Playthings.
32. Pop-up-SUo.
33.0-Blocks-Sifo.
34. Plain and Colored Blocks-Sifo.
35. Music Box Lacing Shoe-Fisher.
36. T.V. Radio-Fisher Price.
37. Pocket Radio-Fisher Price.
38. Pop Beads-Fisher Price.
39. Dump'n Fill BottleB-Child Craft.
40. Lincoln Logs-Playskool.
41. Hydroplane---Creative Playthings.

DOLLS
1. Negro Boy Doll.
2. Baby in Pajamas.
3. Baby (minus clothes).

TOY VEHICLES

1. Dump Truck.
2. Plastic Tug Boat.
3. Bulldozer.
4. Large Wooden Truck.
5. Moving Van.
6. 011 TrUCks.
7. Volkswagen.
8. Airplanes.
9. Pick-up Truck.
10. Orange Dump Truck-Metal.
11. Cement Mixer.
12. Large Plastic Dumptruck.

PULL AND PUSH TOYS

1. "snoopy SnUrer"-Fisher and Price.
2. Milk Wagon-Creative Playthings.
3. Playskool Wagon with Blocks-Playskool.
4. Wagon-Slfo.
5. Tyke Bike--Playskool.
6. Metal Wagon-Child Craft.
7. Tricycle.
8. Magnetic Train-Creative Playthings.
9. Creative Coaster-Fisher Price.
10. Rainbow Wagon-o-Block-Slfo.

MISCELLANEOUS

1. Jingle Totem Pole.
2. Magnets-Creative Playthings.
3. Prism.
4. Spin Top.
5. Plastic Tools on Belt.
6. Plastic Telephone.
7. Playskool Postal Stations.
8. Flannel Board.
9. Pocketbooks.
10. Plastic Duckling.
11. Wind-Up Mouse.
12. Can of Farm Animals.
13. Big Top.
14. Little TOps.
15. Dishes: Cups, Saucers, Colfee Pots, Skil-

let, Plastic Silverware Tray.
16. Mirror, Comb.
17. Mirror Box---Creatlve PlaythIngs.
18. Puppets-Creative Piaythingsi.ln
19. Color paddles~re.::.~tv':,~~thin';;'~.
20. Playful Puppy I Playthings
21 Lock Box-Creat ve .
22· Number sorter--'-Creative Playthings.
23: Counting Frames-Holgate--Playskool.
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4. Family Hand Puppets-Creatlv8 Play..

things.
5. Story Sets.
6. Telephone.

1 Significant, 0.05.
2 Significant, 0.01.

TABLE 2.-MEAN SCORES ON VARIOUS TESTS AT 36 MONTHS,
INFANT EDUCATION PROJECT

1 Significant, 0.01.

B. Other Evaluation Indices.
It was the consensus of the staff that the

tutors became an Important and desired ele
mant in the faml11es of the tutored children.
As the project proceeded, tutors became In
creasingly accepted In the home and neigh
borhood, and were not perceived as Inspectors
or welfare agents. As rapport was gained with
the family, especially the mother, the tutor
began to take on the role of a contl.dante and
helper in diverse areas such as budgeting
family finances, and use of community re
sources. In a number of cases, this project re
sulted in the family'S first \'lsit to the zoo
or the library.

Problems experienced by the tutors In
cluded: the number of disruptions cailled by
the moving of several rathe:' mobile families;
the problem of finding tbe child ready to par
ticipate at the time of the visit; the lack of a
qUiet place in which to hold the tutoring
session.

Project personnel felt that the weekly
group discussions contributed significantly
both to tutor morale and methodology.

Tutor ratings of parent behavior were cor-

Evaluation
A. Measures of Achievement

All Infants. experimental and control,
were tested at age 14 months, before the
experimental tutoring began. The Bayley in
fant SCales of Development were used. The
Infants were retested with the Bayley at 21
months. and with the stanford-Binet at 27
and at 36 months. Three other tests were
also used at 36 months: (1) the Peabody Pic
ture Vocabulary Test; (2) the Johns Hop
kins Perceptual Test; (3) the Aaronson and
Schaefer Preposition Test. (This consists of
a magnetic board with three objects: an
automobile, a boy, and a ball. The subject's
command of prepositions Is tested, when he
is asked to place the ball "between the boy
and the car," "Into the car," "at the top of
the board," etc.) The three part-time test
administrators gave the tests at the project
offices and were not told which children
were In the experimental and which were In
the control group.

Tests results are summarized In the fol
lowing tables. It can be seen that the ex
perlmentals were not superior to the con·
trois at the outset. (In fact, they were slight
ly lower, though not slgnltl.cantly so.) How
ever, as instruction proceeded, they appar
ently grew increasingly superior to the con
trols.

TABLE I.-MEAN IQ SCORES AT INTERVALS DURING INFANT
EDUCATION PROJECT

PRECIPITATE CLOSING OF
JOB CORPS CENTERS

Mr, MONDALE. Mr. President, I rise
today to explain in detail the reasons
why I support Senate Resolution 183,
which is being reported to the Senate
11001' today by the Committee on Labor
and Public Welfare. This resolution,
sponsored by Senator CRANsToN,and co
sponsored by myself and 30 other Sena
tors, expresses the sense of the Senate
that any action to close Job Corps camps
should be deferred until the Congress has
had an opportunity to review the Job
Corps program and decide upon legisla
tion which would extend the Economic
Opportunity Act of 1964, as amended,
arid appropriations for that program.

There are numerous reasons why I
support this resolution, and oppose the
administration's precipitous action to
close 59 Job Corps centers, and I would
like to explain these reasons at this point.

First, I oppose the administration's
decision to close these Job Corps centers
because it was announced in a hasty
fashion without prior consultation with
Congress. Despite President Nixon's
statement in his February 19 economic
opportunity message to Congress, that he
would seek full discussion and debate on
his proposals. for changes in the poverty
program before they. become effective,
the administration announced its inten
tion to take immediate steps to close 59
Job Corps centers without any prior dis
cussion and consultation with Congress.
This action seems particularly ill timed
when two major studies of the Job Corps
centers have recently been completed,
and are currently.being reviewed by ap
propriate committees in· each House of
Congress.

related with aChievement at 86 IDOntlls. Child
neglect Willi slgnl11cantly related to perform
ance In the expected d1rectlon: I.e.; the more
neglected children performed poorly.

C. Mod1fIcatlons and Suggestlons.
It Willi suggested by program personnel that

in action programs evolving· from thls re
search project, neighborhood learning centers
could be tried, providing a relatively quiet
environment for tutoring sessions. Neighbor
hood mothers and high school girls could be
responsible for much of the tutoring, since a
high level of formal education was probably
more necessary in the research phase of the
program than would be necessary In subse
quent action programs. The number of re
search and administrative personnel could
also be reduced to possibly one overall educa
tional supervisor and a secretary. One fleld
superVisor for every 12 tutors was recom
mended. It was further suggested that in
struction might begin as early as age 6
months, for optimum emcacy.

Budget
Project director, Half-time.
Project supervisor, FuIl-tlme.
Educational supervisor, FUll-time.
Tutors, one for every four children. Full·

time.
Test administrators, $25 per test session

per child.
Project secretary, Full-time.
Books and materials, First year: $40 per

child; Subsequent year: $25 per child.
Office materials, $750 per year.
Reimbursement of parents, $1.00 per day of

tutoring; $10.00 per test session.
Office rental.
Local travel.

13.77
14.18

1. 23

-0.96
12.12
• 3. 35
• 5. 91

76.23
6.60

12. 40

108
90
90
89

Control
(030)

87.11
11.61
13.43

Experi-
menial Control
(n 28) (n 30)

105
97

101
106

Experi
mental
(n 28)

f:h~~'1rOrikfn.-_~~== ====:=:Aaronson·Schaefer _

Test

Age (in months):14 • _
21- _
27. . _
36 _

24. Number with Pegs-Crea.tive Playth1ngs,
25. Number-ite-Judy.
26. Toy maker-Child Craft.

GARDEN TOOLS

1. Rakes.
2. Hoes.
3. Brooms.
4. Shovels.
5. Lawn Mower.

OUTDOOR TOYS

1. Balls.
2. Palls and Shovels.
3. Plastic Buckets.
4. Plastic Scoops.
5. Watering Cans.
6. Skates.

RECORDS: (RECORD PLAYERS)

1. Learning as We Play.
2. Nursery Rhymes, Games and Folk Songs.
3. Songs to Grow on for Mother and Child.
4. American Game and Activity Songs for

Children.
5. Songbirds of America.
6. Songs to Grow on.
7. Noisy Baby Animals.
8. Nursery Rhymes.

MUSICAL INSTRUMENTS

1. Bells-Creative Playthings.
2. Drums and Drumsticks-Creative Play-

things.
3. Wooden Sticks-Creative Playthings.
4. Xylophone--Creatlve Playthings.
5. Shaker Stick-Creatlve Playthings.
6. Castanets-Creatlve Playthings.
7. Triangle-Creative Playthings.

PUZZLES

1. Plate Puzzle-Playskool.
2. Fruit Puzzle-Playskool.
3. Colors I See Puzzle--Playskool.
4. Building Puzzle--Playskool.
5. Form Board-Playskool.
6. Dog Puzzle.
7. Puzzle Blocks.
8. Rainy Day Puzzle.
9. Color Match-ettes.
10. Shapes, Colors, Forms.
11. Transportation Puzzle.
12. Missing Face Puzzles-Creative Play·

things.
13. Matchettes-Judy.
14. Alrplane--Judy.
15. Tree--Judy.
16. Boy-Judy.
17. Cat-Judy.
18. Dog-Judy.
19. Butterfly-Judy.
20. Tools (single piece).
21. SqUirrel.
22. Monkey.
23. Flower-Judy.
24. Three Klttens-Slfo.
25. Fruit-SUo.
26. Playground-Slfo.
27. Rainy Day.
28. Plate.
29. Rubber Family.
30. Rubber Cars.
31. Rubber Ducks and Rabbits.
32. Buildings We See--8lfo.
33. Vegetable Puzzle--8lfo.
34. Eighteen Piece Bird Puzzle--Judy.
35. Children's Favorites-8lfo.
36. Children's Pets-8lfo.
37. Peter, Peter, Pumpkln-Eater-8ifo.
38. Five Piece Animal Puzzle.
39. Simplex Bear.
40. Rubber Counter-Creative Playthings.
41. Wood Lotto-Creative Playthings.
42. Little Jack Horner.
43. Fireman's Puzzles--Judy,
44. Zoo Lotto.
45. Horse Puzzle-Playskool.
46. HIPPo--Playskool.

VERB.\L STIMULATION TOYS

1. Plastic Magnetic Letters.
2. Sandpaper Letters.
3. Slates.


